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Statement Of The Problem 
There were two sets of problems which were of focal interest: 
(1) Did the ach ievement levels of the students selected come up 
a signi ficant degree? ( The administration wished a month's gain 
for a month's instruction. ) (2) Did the children's personality 
and behavior characteristics change for the better? 
Procedure 
The design used was a one-group pretest-posttest design. 
Achievement, behavior, and personality traits were measured on 
the original sixteen children and in remaining ten who were 
still in the classes after two years. 
Conclusions 
As st ated previously, the primary purposes of this descriptive 
research study were: (1) Did the children, on the average, make 
n month's gain for a month's instruction in the three achie vement 
areas: reading , spelling , and arithmetic? (2) Did the children's 
personalit y and behavior characteristics change for the better? 
Although the children during the 1977-78 school year lacked 
a month's gain ( 8  months expected gain for 8 months instruction 
in reading ) , both the Learning Ad justment I and II classes made 
more than the expected month's gain for a month's instruction in 
reading by the end of the 1978-79 academic year. In spelling, 
both the 1977-78 and the 1978-79 Learning Adjustment I classes 
were far below expectation; however, the Learning Adjustment II 
class were extremely successful in arithmetic and scored much 
above the desired month's gain for a month's instruction. 
The original ten students who spent two years in the program 
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appeared to have benefited in having much better personality and 
behavior characteristics at the end of the study . In fact, this 
writer was much more impressed by these gains than by the achieve­
ment gains. In October , 1977, the ten original students had six 
severe behavior problems out of sixteen factors according to their 
Devereux Elementary School Behavior Rating Scale test results. 
However, on the October 1978 protocols, these ten students as a 
group had no severe behavior problems . In September 1977, the ten 
original students had two serious personality mal adjustment areas 
out of a possible four areas measured on the Personal Adjustment 
Inventory . When these ten pupils were administered the test 
individually again in February 1979, they had no serious personality 
problems as a group. 
In summary, the Learning Adjustment Program appeared to have 
benefited the students in better reading, arithmetic, personality, 
and behavior scores but did not have much improvement for spelling 
s cores . 
The available research on other classes exactly like t he 
Le arning Adjustment classes was nonexistent. However, the 
research concerning compensatory education in general was very 
extensive but lacked any conclusive results. The benefits of 
compensatory education, in theory, seem excellent. But in 
practice, we do not know the extent or nature of the benefits. 
Research in the field has been ambiguious and inconclusive. 
Recommendations 
This examiner has often observed the students and teacher 
in action and can think of few areas that need improvement. 
Everyone seemed to be working very hard. Teaching appeared 
efficient and effective. A few minor suggestions for a change 
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in the program are listed below: 
1 . More effective use of the teacher's aide for each class . 
2 .  More careful selection of the teacher's aide . 
3. New and better techniques in teaching spelling . 
l�. A multi-sensory tactile approach with the use of a 
tape recorder and one-to-one teacher or aide instruction f or the 
students not making much gain in reading .  
5. More cultural enrichment in classroom discussions and 
class trips. 
6. More group counseling--preferably three times a week 
intended mostly for raising group morale and improving each child's 
self-concept . 
7. More intensive and effective relationships with the 
parents--especially in enlisting their aid in carrying out home­
work assignments . 
8. Improve the quantity and quality of the homework for 
each student ( no busy work ) . 
9. More brainstorming staff meeting concerning the classes 
for the purpose of transmitting information, new books to be read, 
new teaching techniques to be tried, and in maintaining high cl ass 
and staff morale . 
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CFAPTE:R I 
INTRODUCTION 
Packcround Of Students Who Are Learninc; Adjustment Classes 
In l ate May, 1977, the Director of S pecial Education in 
Decat ur , Illinois , Mr. Dallas Beyer , and the Title I Supervisor , 
t-'.rs. Agn ita Wright, decided to establish a pilot class for students 
socio-culturally disadvantaged fourther grade who were two or more 
years below grade level on standardized group tests. Sixteen 
children among the low est students o f  Decatur's twenty-four elemen­
tary sch ools were chosen to be in the clas s. Dr. Inabelle Kirby, 
Director of Pesearch, nnd Mrs. Agnita Wrigh t chose the students. 
'l'hey used as the criteria, the scores on the May, 1977 Sci en ce 
Research Associates scores. All the children chosen were at the 
first percentile accordi ng to their Science Research Associates 
scores. 
It sh ould �e noted that when the students were tested 
individually by this examiner in A ugust , 1977, several days after 
cl asses began, the majority of the students chosen were not this 
low accordine td the scores on the Wide Range Achievement Test. 
Accordingly, it was decided in October, 1977 that all children 
to be admitted to the Learning Adjustment Pilot Class, be admini­
stere d a psychological eval uat ion and a Formal Staffing be held 
in order to det erm ine the best educational placement or objectives 
for the student referred. 
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The teacher chosen for the new class dur ing the 1977-78 
sc hool year, Miss Mary Beth Norris, came with the highest re­
commendations even though she was a first year teacher. She had 
had many courses in mental ret ardation and learning disabilities 
but no courses in te a c hing the so cial ly disadvantap;ed student 
wro was experiencinr, learninr- problems. This teacher was a 
freat favorite with the majority of the children. Ms. Norris 
was also a teacher dur inr; the 1978-79 school year . 
In May, 1978 , it was dec ided by the A dmin is trat ion to 
add an add i tion al class because thre e/fourths of the students in 
the original group were not r eady to return to regular classes. 
Also, there was a long waiting list of new fourth grade students 
el igib le for th e classes. Ms. Sena Perkins, a twenty-three year 
old black teach er , who had one year experience teaching a Junior 
High le arning disabilities class , was chosen for the position. 
Ms. Perkins married and moved to Danville at the end of the first 
semester, and Tammy Myers, another firs t-year teacher, was se­
lected to take her pl ace. It should be noted that both teachers, 
alt hough differ ing great ly in personal ity and teach ing tech niques, 
were both highly liked hy the children. Each teacher of the two 
classes had an aide to help her. These aides chanp,ed throughout 
the year and they usually were not popular with the students. 
The est ablishment of this type of class took the ad� ini-
st rat i ve staff and the psycho logis ts complet ed by surprise. No 
one had taken a course concerning the socially-culturally disad­
v antaged and we had little information r egarding the best teaching 
techniq ues and devices. The Supervisor of the Learning Adjustment 
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Program, Mr. Glen Carlson, was also in charge of both the Secondary 
,md Flem entary Behavior Adjustment Programs and had little time to 
spare for the class. Thus, the principal of Washington School, 
::r. George Pressey, the t eacher, Ms. Mary Beth Norris, the social 
worker, Ms. Kathleen Murray, and the testing psychologist for this 
class, Melodye Willi ams, met several times from September, 1977 to 
April, 1979 in order to discuss problems and procedures. At the 
first meeting, the psychologist presented and interpreted the per­
sonality scores of the students. It was decided by group concensus 
that eight of the children would benefit from counseling. Since 
the so cial worker was too busy, this examiner undertook to counsel 
the students, which by teacher mistake, grew to nine students. It 
should be noted that Washington School was not one of this examiner's 
assigned schools and in the second year, due to a heavy workload at 
her other schools, the students did not receive counseling. 
Statement Of The Problem 
The presen t study was a two-year descriptive research pro­
gram conducted in Decatur, Illinois, a medium-sized city of 
approximately 100,000 people. The children in the Learning Adjust­
ment Pilot Program were all socio-culturally deprived, had intelli­
gence scores from 80-95 ( low normal intelligence ), and were func­
tioning two or more years below their expected fourth grade level 
as measured by � eroup test scores. 
There were two sets of problems which were of focal interest' 
( 1) Did the achievement levels of the students selected come up 
a signi ficant degree? ( The administration wished a month's gain 
for a month ' s instruction.) (2) Did the children's personality 
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and behavior char acteristics change for the better? 
Some of the more spec i fic ques tions whose answers would 
offer evidence and understanding of the possih le interrelation­
ships among behavio r, perso nality, and a chievement conditions 
were conceived as follows: 
( 1) Eow are variables of personal ity and behavior related 
to teach other and to scholastic p osition in the class? 
(2) Is the rate of learning related to previous standing 
in the class? To the child's pe rsonality characteristics? To 
his beh avior traits? To family adjustment? 
Pro c edure 
Due to the fact that all and only the stude nts lowest 
sc oring in the city were cli os en for the class, there w as no 
c ontrol group. The desig n used w as a one-group pretest-posttest 
design . Achievement, behavior , and pe rsonality traits were 
measured on the orieinal six teen children and in r emaining ten 
who were still in the cl ass es after two years . 
1'he Wide-Ranei;e A c hievement Test was administered individ­
ually to teach student in order to m e asure s ight-word reading , 
spelling, and computational arithmetic scores . The children 
were tested with this instrument at the b eginning of the ye ar 
and eigh t months later; in all, f our times over a two year span 
from August, 1977 to April, 1 979. There will be two sections 
of students discussed in the Resu lts section concerning achieve­
ment scores: (1) B o th classe s  I and II of the Learn ing Adjustment 
Program; (2) A s eparate s e ction on the ten children out of the 
original sixteen who c ompleted two years in the program. 
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The Devereux Elementary School Behavior Rating Scale, a 
behavior trait test, was completed individually on the original 
sixteen children by the original Learning Adjustment Class I 
teacher at the end of October, 1977 after the children had been 
in the program two months. The devereux was completed on 
these reamining orir,inal ten children a year later in October, 
1978 by the new Learning Adjustment teacher of Class II. 
The Personal Adjustment Inventory by Carl Rogers, a per­
sonality adjustment trait test , was administered individually 
to each of the orig inal sixteen students in the latter part of 
Auvust and first part of September, 1977 by this examiner. The 
examiner l:ad pl anne d to adm inistered the test again two years 
later in the first part of June, 1979. However, since there 
was a run of students moving out of the state in qovember and 
''lecember, 1978, the staff were afraid there mir;ht not he any 
students left to be test in June . Thus, the examiner tested 
the ten remaining students of the original sixteen in the middle 
of January, 1979--18 months after the first administration. 
Tte mean gain in scores had been decided by the Admini­
stration as what they wished to have measured rather than the 
median, mode, or other measures . 
The Pearson Product-Moment Correlation Coefficient was 
used to compre pre-test and post-test achievement scotes. �he 
R .::mk-Sume Correlation Coe fficient was used to compare achieve­
ment, personality, and b ehavior traits. 
Definitions 
Sr:ort, comprehensive definitions are provided for the 
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following terms: so cially disad vantaged ; compensatory education; 
slow-learner; Higher Horizons Program; Ford Foundation's Great 
Ci ties Pro ject ; and Operation Head Start. 
The term socially disadvantaged refers to a group of popu-
lations which differ from each o ther in a number of ways, but have 
in common such ch aracter istics as low economic status, low social 
status, low educatio n al achievement, tenuous or no employment , 
limited participation in community organizations, and limited 
ready poten t ial for upward mobil ity . Variously referred to as 
the "culturally deprived", the socioeconomically deprived", the 
socially and culturally disadvantaged", the "chronically poor", 
the "poverty striken", the "cultur ally alienated", and so on, 
the se are people who are h and icapped by depressed social and 
. 
t 1 economic sta us. 
The term compensatory education is used for programs of 
special and extra services intended to compensate for a complex 
of social, economic, and educational handicaps suffered by 
disad vantaged children . 2 In simple terms, compensatory educa-
tion is education designed to compensate--to make up for some 
putative deficiencies in a person's learning experiences . It 
has been aimed at modifying the behavior of the individual so 
that he can better survive in the educational system or at 
al tering the system so that it will be more successful with 
students having special difficulties. 
1Gordon, Edmund W. and Doxey A. Wilkerson. r:ompensatory 
Education for the Disad vant ,ed . ( Programs and pract ices : pre­
school through colle�e • New York: College Entrance Examination 
Board, 1966, p. 1. 
2
Gordon and Wilkerso�, p. iii 
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The Dictionary of Education defines the slow-learning boy or 
girl as one "who, though capable of achieving a moderate degree of 
academic success, will do so at a sl ower rat e with l e ss than average 
efficiency. The general practi c e  is to place students in this 
classification when they s c ore b et ween 80 and 95 after the admini-
stration of several valid intelligence test s . The problem faced 
b y  the schools comes into sharp f o cus when we r e c ogn ize that one 
out of every five pupils falls into this classification.
3 
The Higher Forizons Program is a b rand spectrum program 
wh ich intends to raise the educational, vocational, and cul tural 
sights of children who represent varying degrees of disadvantage, 
throur.h a program which applies the principles of compensatory 
education, differential utiJ izat ion of serv ic es in curriculum 
and gu idance, and inspirational features, Parental and community 
involvement and teacher training are inherent in the philosophy 
and practice. It was begun in September, 1959, in New York City 
with the following target popul ation: t ot al population of 50 
4 elementary and 13 junior high s chools on all grade levels . 
The Ford Foundation's Great Cities Pro je ct was one o f  the 
most infl uent ial growth forces in programs for the d i sadvant aged . 
By providing grants as large as $500 ,000 t o  a number of the 
larger cities, the foundation has enc ouraged m assive and inte-
grated attacks upon the problems of education in urhan depressed 
3
Torrance, E. Faul, and Rob ert D. Strom. Mental Health and 
Achievement. New York: John Wiley and Sons, Inc., 1965, p. 265. 
4 Gordon, Edmund W. "A Review of Programs of Compensatory 
Education", American Journal of Orthopsychiatry, ,July 1965, 34, 
p. 264. 
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areas. Typically, these proje cts have mobilized a wide range of 
school and community resources , but they place d no emphasis on '' 
Finf.1e approach. What they have in common'is a concern for 
children and their families disadvantaged . 5 
Operation Headst art was designed as an intervention program 
for disadvantaged pres ch ool children to prepare them to cope 
with later school life successfully and to prevent developmental 
deficits whi ch would hamper their success. Tn order to achieve 
this broad objective, the proeram adopted a multifaceted approach, 
involving efforts to improve intellectual and academic performance 
a�d physical health, and to provide so cial services and psycholo­
gical services as well as to involve parents in the program itself .
6 
5Gordon, p. 365. 
6McDill, Edward; Mary McDill; J. Timothy Sprehe. Strategies 
for Suc cess in Compensatory Education: An Appraisal of Evaluation 
Research. Maryland: The John Hopkins Pre ss, 1969, p. 14. 
CHAPI'ER I I  
REVIEW OF RELEVANT RESEARCH 
Introduction 
This chapter will discuss the most relevant, related re-
search under three borad major divisions: the background of 
students socio-culturally deprived and educational handicapped; 
an overview of discussion of compensatory education; and a survey 
of personality and behavior research related to the students 
discussed in this paper. 
Background Of Students Socio-Culturally Deprived And Educationally 
Handicapped 
Among children who come from lower-class socially im-
poverished circumstances, there is a high proport ion of school 
failure, school dropouts, reading and learning disabilities, as 
well as life-adjustment problems.7 It is crucial here to keep 
in mind that we are dealing wi tb children who come from among 
the poore st home env ironments ; wr10 have the poorest nutritional 
status, who have the least parental support and reward, and who 
are most subject to premature birth, para-natal complications, 
and accidents , all of which may lead to a higher proportion of 
7D eut sch, Martin et al .  The Disadvantaged Child. T!ew York: 
Basic Books, Inc., 1967, p. 39. 
central nervous system damage. Deutsch believes that it is 
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unrealistic a prior ity to expect such children to perform at 
the norm. Pe thinks that a proportion of the retardation here 
8 could be expected . 
Who are the socially disadvantaged? 
1. They are at the bottom of the American 
society in terms of income. 
2. They have a rural background. 
3. They suffer from social and economic dis­
tribution at the hands of the majority of 
the society. 
4. They are widely distr ibuted in the United 
States. Altogether, these groups make up 9 
about 1:J,?/, of the United States population. 
Among the factors that characterize these individuals can 
be included as (1) low annual income, (2) high rate of unemploy-
ment, (3) underutilization of human resources, (4) ppor housing, 
(5) poor sanitary conditions, (6) large families with inadequate 
living space, (7) excessive reliance on welfare, (8) inadequate 
10 
education, (9) attitu des of hopelessness. Among both families 
and unattached individuals, there is a very high correlation 
(regardless of causation) between the amount of education and 
11 
the amount of poverty. 
8 Deutsch, p. 129. 
9Havinghurst, Robert J. "Who are t}1e Socially Disadvantaged?", 
,Journal of Negro Education, Summer 1964, 43, p. 210 . 
10 Crow, Lester D.; Walter I. Murray; Hugh H. Smythe. 
Educating the Culturally Disadvantaged Child. New York: David 
McKay Co., 1966 , p. 2. 
11
Keyerling, Leon F. Progress of Poverty: The U. S . at the 
Crossroads. Washine;ton, D.C.: Conference on Economic Progress, 
December, 1964, p. 8. 
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Research of the past decade has convinced psychologists that 
a substantial number of children suffer from a family environment 
which inhibits their mental development during their preschool 
years. 'rhis research has been summarized nnd analyzed by Deutsch 
and by Hunt who arrived independently at similar interpretations 
f th f. d" 12 o e in ings. The school achievement of disadvantaged 
children is characterized by a cumulative-deficit phenomenon. 
The children begin school with certain inadequacies in language 
development, perceptual skills, attentional skills, and motivation. 
Under the usual school curriculum, the achievement pattern of 
deprived children is such that they fall increasingly behind 
their non-deprived peers in school subjects. On the average, 
by eighth grade, these children are about three years behind 
grade norms in reading and arithmetic as well as in other subjects. 
These effects are most marked in deprived children of average 
and low ability. One of the consequences of this cumulative 
deficit is that dropping out of school is much more frequent 
and this in turn leads to less mobility and opportunity in the 
occupational sphere. Eloom believes that it would appear from 
the research that it is easier to overcome these deficits in 
the earlier years of school than later. 
13 In 1966, the ll .S. 
1
2neutsch, Martin. ''Facilitating Development in the Pre­
school Child: Social and Psychological Perspectives." Merrill­
Palmer Quarterly, 1964, 60, p. 248-264. 
13Bloom, P.enjamin S .; Allison Davis; Robert 
Compensator Education for Cultural Deprivation. 
Holt, Rinehart, and Winston, Inc., 19 5, p. 73. 
Hess. 
r.iew York: 
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Office of Education undertook a massive investigation of various 
ethnic and rac ial groups' educat i onal achievement . R esults was 
"underprivileged children--perform quite poorly on almost all 
measures of academic achievement. Moreover, academic failures 
increases as the underprivileged child progresses throughout the 
1h school system" . Ploom po inted out that cultural deprivation 
should not be equated with race. I t  is true that a large number 
of black children, espec ially those f rom homes in functionally 
illiterate parents, are likely to be culturally deprived . How-
ever, it is likely that as many as one-third of the black children 
in the large cities of the U.S. are at least the equal of the 
white norms for educational development.15 
In the classrooms of socio-culturally deprived schools we 
discover the antitheses of middle class expectation: 
Pupil truancy rather than stability . 
High percentages of re ad ing and arithmet i c  
retardation . 
Weak rather than strong motivation. 
Above average drop-out rates. 
Serious dis cipline problems . 
T T ncorrected health defects wh ich impair 
le arn ing . 16 
1 hessman lists a number of the conventional reasons advanced to 
explain why underprivileged ch il dren do poorly in school. Three 
14
Ginsberg, Herb ert . The Myth of the Deprived Child. 
New Jersey: Prentice-Hall Inc . , . 1972, p. 8. 
15 
Bloom, p. 5 . 
16
Passow, A. Harrey, editor. Education in Depressed Areas. 
flew York : Columbia University Press, 1963, p. 324. 
such reasons are the following: 
1. The lack of an "educational tradition" in the 
home, few books, etc. 
2. Insu fficient language and read ing skills. 
3 . Inadequate motivation to pursue a l ong range 17 
educat i onal career, and poor estimate of sel f. 
Riessman believed that t he average deprived person is interested 
in education in terms of how useful and practical it can be to 
him. He is much more oriented to the vocational, in contrast 
to the academic aspect of education. Education is desi red to 
enable him to cope better with the everyday problems of a 
1 . t 18 comp ex soc ie y. He also thought that the deprived person is 
most antagonistic to progressive methods and prefers traditional 
approaches with its emph asis on h i s attitude toward d is cipline, 
structure, and authority.19 
According to Torrance, psy chologists assert that the slow 
learner goes through substantially the same ment al processes 
as the average or rapid learner , except that he seems to have a 
different rate of perception El?d moves at a very much sl ower pace . 
Consequently, teachers must allow these slow pupils a much longer 
time t o  "catch" and underst and what i s  to be l e arned , even if it 
means repeating each step several times .
20 Riessman also stated: 
17wi t ty, Paul A . , ed i tor. The Educationally Retarded and 
Disadvantaged. The Sixty-Sixth Yearbook of the National Societ y 
for tl:e St udy of Education. Chic ago : The University of Chic ago 
Press, 1967, p. 67. 
18R. ", k Th C lt all D . d Ch· 1d ,iessman, , ran • e u ,ur y eprive i • 
::arper and Row, 1962, p. 13. 
19Ibid., p. 14. 
20 
Torrance, p. 267. 
i:ew York: 
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''There is little doubt that the deprived chil d typically works on 
21 academic problems i n  a slower manner." 
Merl e Karnes stated that slow learners tend to have poor 
work habits. This is largely due to the fact that they have 
either been given work that is t oo difficult for them or th ey 
have been allowed t o  sit through classes with little or no ex-
22 pectations placed on them. Torrance believed that if the 
curriculum is too difficult, too easy, or inappropriate, a child's 
school life becomes so stressful that he loses his motivation to 
learn and either fails to achieve his potent i al or drops out.
23 
Ausebel also stated that school failure an d  loss of c onfidenc e 
resulting from an inappropriate curriculum further depress the 
culturally deprived pupil's motivation to learn and thereby in­
crease his exist ing learning and intellectual deficit.
24 
Crow 
advocated that we may discover that the most effec t ive meth od of 
developing intrinsic motivat i on to learn is to focus on the 
cognitive rather than on the motivational aspects of learning, 
and to rely on the motivation that is developed retroactively 
from successful educational achievement.
25 Riessman has 
21Riessman, pp. 65-66. 
22Torrance, p. 334. 
23 b. d 21 r: I i • , p. t_). 
24 Ausebel, David �. "A Teaching Strategy for Culturally 
Deprived Pupils: Cognitive and Motivational Considerations . "  
The 0chool '"ieview, Winter 1963, 12' P• 458. 
2') Crow, p. 458. 
Page 15 
described concept formation among the disadvantaged as content-
centered rather than form-centered, their reasoning as inductive 
rather than deductive.26 
There is increasing recognition that IQ scores of under-
privileged children do not reflect their ability, because the 
test items include words that are not in the experience repertoire 
of these children.27 Many psychologists believe--mistakenly 
Ginsberg thinks--t'hat the poor child's intellect is deficient, 
although they disagree to some extent on the precise nature of 
the deficiency. The following three positions are described by 
Ginsberg: 
1. The nativists have traditionally asserted that 
poor children are characterized b y  inadequate 
"intelligence" as measured by the IQ test. 
2. The empiricists generally place less emphasis on 
general intelligence and tend to stress the role 
of specific intellectual abilities. For example, 
many empiricists propose that poor children em­
ploy an impoverished mode of speech which in 
turn degrades thought. In this view, the 
poor child uses a "restricted code"--a language 
which is simple and terse, containing few 
abstractions. 
3 .  Ginsberg's conclusion, the developmental view, 
is that in many fundamental ways poor children's 
cognition is quite similar to that of middle­
class children. There are cognitive universals, 
modes of language, and thought shared by all 
children (except the retarded and severely 
emotionally dis
�
urbed) regardless of culture 
or upbringing.2 
26R. iessman, p. 196. 
27Ibid., p. 51. 
28 . b 12 Gins erg, p. • 
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Efforts to improve school programs in depressed areas vary 
considerably in scope and comprehensiveness. Almost all focus 
in some way on improvement of reading and language skills, for 
academic success depends largely on ability to read.29 Deutsch 
identified eicht areas of approach in compensatory education: 
1. read ing and language development 
2. curricul um innovations 
3. extracurricular or innovation 
l+. parental involvement 
5. community involvement 
6. teacher recruitment and training 
7. guidance 
8 .  special personnel30 
According to Witty, the objectives of compensatory education 
programs were as follows: 
Cognitive: to develop intellectual concepts 
and skills . 
Affective: to develop positive attitudes 
toward the self and social institutions. 
Vocational: to develop marketable skills. 
Political: to develop political competence 
and leadership.31 
29r a.ssow, p. 280 
3°neutsch, Martin; Irwin Katz; and Arthur .Jensen. Social 
Class, :{ace, and Psychological Development. ��ew York: Polt, 
Rinehart, and Winston, Inc., 1968, p. 399. 
3\Ji tty' p. 130. 
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Wit h  the not ab l e  ex c ept i on o f Ri e ssman , at t empt s at 
i d ent i f i c at ion o f po si t i ves or st rengt hs in t h is popul at i on are 
hard t o f ind . J Towev er , even in R i essman , t h er e  i s  a tendency t o  
romant i c i z e th e se ch aract eri st i c s , whi ch may b e  a more seri ous 
error t han t o  ignore them . I t  is ext remely import ant t o  r e c og-, 
n i z e  t h at " sele c t ive " mot ivat i on , c reativi t y , and pro fic i ency 
are pre s en t  in t his po pulat i o n , and as R i ssman has c on si sten t l y  
s t r ess e d : ''These c h i ldren ,  l ike ot h ers , � motivat ed by � 
f ac t ors in t h e  f i el d . They show c r e at iv i t y  in som e s i t u at i ons . 
They ar e pro f i c i ent at some t asks and under some c ond it ion s . 1 132 
S u c c e ss in sch ool 'h as b e en t he key t o s o c i al  mobili t y  in 
the U n i t ed St at e s--ano t h e r  way o f say ing a b et t er living st an d ard 
f o r  mor e peopl e  th an i n  any ot her c ount ry at any other t ime . 
The new e f f ort t o  educ at e t he edu cat i onally d is ad v ant aged c oul d 
resul t in one l ong l e ap t oward t h e  Amer i c an  i d e al  of equal i t y 
o f  opport un i t y , or i t  could resul t in one more evasion of our 
re sponsibilit y t o  edu cat e all ch il dren to th e l imi t of t h e i r  
capacit y .  The next s e c t ion will d i s cus s t he advan tage s o f  
c ompens at ory e du c at i on in det ail . 
Compen sat ory Edu cat i on 
W o rk w i t h  the d i sadvant aged an d  the e ducat i onally ret ard ed 
on a l arge s c al e  is of recent ori gin . The year 1 963 marked t he 
b eg i nning o f  a gre at many prograrn s.
33 
I n  re c ent y e ar s , t h er e  
32Riessman , p.  389. 
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has been at least t hree different approaches to solving t he edu c a-
tional crises ( of poor chil dren ' s educat ion . )  
1st. Compensatory Education Movement--best exempli­
fied perhaps Pro j e c t  H e ad S t ar t  
2nd . Attempt to improve and make more e fficient 
t h e  met hods of t rad i t i on al  educat i on 
3rd. The "open classroom" an e ducat ion al ph iloso­
phy whic h  has made h e adway t o a c onsiderable 
extent in  G reat p,ritain and t o a lessor ex­
t ent in the U n ited States34 
�h is paper con cerns c ompensat ory education ef fort s .  Relatively 
few compensat ory edu c at i on pro jects have been set up on a c on-
t rol l e d  experiment al b as i s  to determine whether specific innova-
t i ons resul t i n  impro ved school performanc e . "l<'or all their 
v ar i e t y  o f  means, the programs have generally suf fered from one 
fundamental diff i culty--t hey are b ased on sen t iment rather th an 
on fac t _ 35 
Although existing programs of compensatory education v ary 
widely in size and sc ope throughout the count ry , they have in 
common t he dual goals of remed iat ion and prevent ion . 36 In essenc e , 
compensatory educat ion programs attempt to get t h e  chil d r e ady 
for the regular school program . The assumption is that on c e  
compensatory efforts are ac complished, the student i s  rehabilitated 
and can j oin the normal or regul ar l e arners in the standard 
edu c at i on al  process . The movement dat es b ack t o  the mi d- f i f t i e s  
3 1+ G insb erg ,  p . 1 .  
3 5Gordon and W ilkerson , pp . 1 57-1 58 . 
36Deut s ch , Katz, and Jensen , p . 398 . 
Page 19 
wi t h  t h e  D emonstrat i on G u i dan c e  Pro j e ct at PS 43 in New York C i t y , 
whi ch i n  t urn , led t o  the Higher H ori zons Pro j e ct and the Great 
C i t i es--Grey Are as Pro j e ct o f  the e arly sixt ies involving t h e  
F o r d  Foundati on an d  t en m a j or Ameri c an c i t i es . Currently , T i t l e 1 
of  t h e  El ementary an d  S e condary Educat i on Ac t o f  1 965, has spre ad 
c ompensat ory educat i on t o  every s t at e  in t h e  Union . 37 S ch ool-
creat e d  c ompensat ory experi ences prior t o  the primary grad e s  or 
reme d i al  work af t er a child ent ers these grad e s  are int ende d  t o  
bring pupils int o t h e  mainstream o f  school l i f e ; with out one or 
t � e  other , mcmy are mark ed for l ow attainment and failure . 3
8 
Mart in D eut sch , a psychologi st at N ew York Universit y , has 
c onduct ed many st ud i e s  wh i ch have had an import ant impact on 
compensat ory educat ion . Deut sch not e s  t hat the overwhelming 
e v i dence from the l ast f ew dec ades i s  that the child i s  b as i c ally 
mall e abl e .  Fowever , he bel ieves t h at this is t ruer for some 
fun c t i ons than for others , and for some st ages or per i ods t h an  
for oth ers . 39 Wh ilt e t h e  emphasi s  i n  most o f  h i s  book , !1::!, 
D i s advant aged Ch ild ,  i s  on early childhood , D eut sch points out 
th at the assumption shoul d not be made t h at t h e  aut hor b el i e ves 
t h at int ervent i on at lat e r  po int s in life i s  a wast e  of resources 
40 and sh oul d not b e  at t empt e d . Bloom ' s  research underscores 
37::-'ant ini , Mario D .  an d  Gerald We inst ein . The D i sadvanto;ged 
Chall enge t o  Educat i on .  N ew York : E arper and Row , 1968 , p. 223 . 
3 8w itt y , p .  31 . 
39 Bruner , J . S . "The C ourse o f  Cognit i v e  G rowt h . "  Ameri c an  
Fsychologist , 1965 , 22,, pp . 1 - 1 5 . 
40 
Deutsch , p . ix . 
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the c ru c i al  i n fluen c e  of early expe ri en c es and th e effect s of 
4 1  e arly env ironment on t he child ' s  growth an d  devel opment . 
Ausebel i s more opt im i sti c and con cl udes t h at t h e  " cr i t i c al 
peri od hypothe s i s " may not b e  appl i c able to the educ at i onal 
d i s advant agect . 42 St endl er parti cul arly rel at e s  her d i s c uss i on 
t o  st ag es of c ogn i t j ve development and the types and effe c ts o f  
i n t ervent i on programs for chil dren of di fferent ages . S h e  point s 
out t h e  i n i t i al resul ts whi ch vari ous programs have achieved , 
but c aut i ons t hat more d at a  and more t ime for l ongit ud i nal 
st u d i e s  are n e e d e d  b e fore f i rm c onclusions c an  b e  re ache d . She 
c on c l u d e s , however , t h at i n f ancy and early chil dhood are import ant 
1+3 per i od s  f o r  i nt ervent i on and t h at i nt erventi on c an  b e  e f f e c t i v e . 
B o oks such as < :ompensat ory Educ at i o n  f o r  C ultural D e p r i  va-
t i on t e nd to r e i n f o r c e  r eme d i al  programs whi ch seek t o  chan�e 
U: e pro du c t .  Its au t hors maintain : ' 'What i s  n e e d e d  to sol ve 
our current as well as future c r i s e s  in educ at i on is a syst em of 
c ompens at ory edu c at i on whi ch can prevent or over come earl i e r  
d e f i c i en c es in the development of e ach individual . 1 144 Others 
agree as stated in the following p aragraphs .  
41 1 . . s B oom , B en J am i n  • 
Charact erist i c s .  T '. ew York : 
42 Auseb el , p. L�54 . 
S t ab il ity and Change i n  Euman 
John W i l ey and S ons , 1964 , p .  2 18 .  
43 Deutsch , Kat z ,  and Jensen , p. 292 . 
l+ L� Bl oom , D av i s , and r e ss , p .  6 .  
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D eut s ch st rongl y b el i eves t h at for t he child inadequ at ely 
equipped to handl e what t h e  s chool has t o  o f f e r , it i s up t o t h e  
s ch ool to devel op co mpensat ory s t r at egi e s t hrough a program o f  
st imul at i on appropr i at e  t o  h i s  c apab il i t i e s .  4 5  D e u t sch an d  h i s  
r e s e ar c h  groups st at e d t h at t h e i r ini t i al  resul t s  indi c at e  th at 
!q as well as ach i e v ement l ev el s and vari ous verb al  f un c t i ons c an  
b e  s i gn i f i c antly in c r e as ed as a r e sul t  o f  spe c i al  enr i chment 
46 programs . H unt argu es that pr e s cho ol enr i c hment , b eginn i ng 
pr e f er abl y , at two y e ars o f  age , coul d  const i t ut e an e f f e c t i v e  
" ant i d o t e "  to deprivat i on . 47 
JohJlson f e els t h at t h e  l ess abl e  l e arners shoul d b e  
g roupe d homogeneously for i ns t ru c t i on as soon as t hey ent er 
s choo1 . 48 Whe re the s t u dent ' s  sl owne ss i s  due to l o ack of 
n at i ve c apac i t y , how ever , Johnson b el i eves it i s  e rron e ous to 
assume t h at he will " c at ch up" in t ime with the more c apabl e  
s t ud ent s .  T ' e  must b e  r e c ogn i zed f or his pot ent i al , whe re h e  i s , 
a.�d pro v i s i on shoul d b e  made t o devel op this pot ent i al  t o  t he 
. 49 m ax i mum . 
� orran c e c i t es one inv est ig at or who b el i eves t h at an o t h e r  
maj or c h ar act erist i c  o f  t he slow l e arner i s h i s  l ack o f  c r e at i v e  
45 Deut s ch , p .  34 . 
46 '- " 3 8 6  I <; i d . , p .  , • 
47 D e u t s c h , K at z ,  and Jensen , p .  292. 
48 Johnson , G .O .  E du c at i on for t he S l ow Learner . n ew 
Jersey : Prent i c e  H al l , 1 963 , p .  264. 
49Tb " d  . - - 1 • ' p . 
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ab il i t y , whi ch is m an i f e s t e d  in a we ak "asso c i at iv e  memory " . Pl ac ed 
i n  a t e t erogenou s cl assroom , in wh i ch pupils w i t h  a wi d e range o f  
ab i l i t i es ar e  t aught and in wh i c h  set t ing h e  i s  s o c i ally imm at u re , 
t h e  slow l e arner i s  generally rnad e aware o f  h i s  " st upi d it y" .  Such 
awareness frequent ly l e ads t o  so c i al withdrawal and subsequent 
antiso ci al  behavior further blocking the l earning pro cess . 5
° 
Merl e  K arnes st at ed that generally , spe c i al  classes o f  slow 
l e arners prov i d e  gre at er opport un i t ies for t eachers t o  mee t  t h e  
needs of  sl ow learners . Such classes shoul d s e emingly have a 
reduced t eacher-pupil rat io , a cl ass size being approximat ely 
1 5 to 20 . Another r e ason for homogeneous grouping is t h at peer 
compet i t i on i s  usually keen i n  a het e rogeneous class . Such 
compet i t ion reinforces t h e  slow l earners feel ings of inferi ority 
d . d 5 1 an 1na equacy . · 
Crow bel i eves that t he deprived c h i l d  has inherent pot ent ial 
for growt h and d evel opment ; t h e  ext ent o f  the development d epends 
on t h e  environment al i nfluen c es t hat are b rought t o  b e ar  on h im . 52 
Crow c i t es the proven work of Ot t o  Kl ineberg in the 1 930 ' s  t h at 
cl e arly est ab l i shed t h e  fact t h at int ell igenc e t est scores will 
increase on the average as chil dren are moved from a deprived ,  
i n f erior educ ational situation to a more posit i ve and st imul ating 
53 o n e . 
50 · Torranc e and St rom , p .  267 . 
5 1 Ib i d . , P •  339 . 
i:;2 
_/ Crow , Eurray and Smyt h e , !1 • 55 . 
53rb i d . ,  p .  65 . 
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The c ompos i t e  port rait of  t h e  d isadvant aged pupil wh i ch 
Prof essor Goldberg present s shows a child unre ady for acad em i c  
l e arning , whether int ell e c t ually o r  at t i tudinally . Professor 
Gol db erg prescribes compensat ory educat ion ,  espe c i ally at the 
preschool and el emen t ary l evels . 54 
Professor Rob ert tT . Favinghurst advocat es the following 
procedures : 
1 . Enri chment programs for cul t urally depr i ved 
children at the kindergart en and primary 
l evel . 
2 .  Fnri chment programs for l ower-cl ass chil dren 
in t h e  el ement ary s chool . 
3 .  ''�ursery s chool programs espe c i ally d esigned 
for l ower - c l ass chil dren . 
4 .  � al ent d i s covery and development programs at 
the junior h igh l ev el and senior high s chool 
l evel . 
5 .  Work-st udy programs for malad just ed youth 
at the jun i or high s chool l evel . 55 
B .  J .  Chandler and ?reder i c h  Bert oleat b el ieve : 
"S pe c i al progr ams give promist o f  raising 
t h e  aspirat i on level and sel f-respect o f  many 
from cult urally d i fferent b ackground and of 
openin
� 
to t h em improved edu cat ional opportuni­
t i es . 5  
Jensen , for inst an c e , suggest s that on t he average t here 
are anot erh 20 IQ po ints that could b e  developed with prope r  
s t i mul at ion . 57 Blooms concluded t hat the d i f f erence b etween a 
54 ' P assow , p .  4. 
55Eels , K enneth ;  D avi s , All ison ;  Havinghurst ,  R .J . ; Herr i ck ,  
V i rgil E .  and Tyl er ,  Ralph .  Int ell igen c e  an d  Cultur al  D i f f erences . 
Chicago : Univers ity of Chi c ago Press , 1 951 , p .  98 . 
56w i t ty , P • 3 1 4 . 
57 D eutsch , p .  1 0 .  
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st imul at ing and a nonst imul at ing environment during t h e  preschool 
y e ars woul d  make a d i f f e ren c e of 20 IQ po int s in JQ at adol escence . 58 
S p e c i al  programs , at l e ast of the D eut sch and Gray variety , are 
y i elding me asurab l e  gains in IQ s c ores that hol d up over at least 
a f ew y e ars . 59 
S eymour J T olzman st at ed in  1 973 that "D espit e a b arraged 
of rh e t or i c t o  t h e  c ontrary , numerous c ompensat ory educat i on 
programs for the d i sadvant aged children in schools around the 
country are ach i eving t h eir goals . Many programs adm ini strat ors 
and st at e o f f i c i al s  highly pr aise compensatory edu c at i on e f fort s ,  
y e t  some crit i cs h av e  assail ed all su ch e ffort s as failures . 60 
Cronb ach st at ed i n  1 969 that programs o f compensatory 
e du c at i on s eem t o  have had no rel i able and l ast ing e f fe c t . 1 1  ,It 
may have b een a sound pol i t i c al d e c i si on t o  l aunch massive 
c ompens at ory programs , if only as a t oken of publ i c  concern . Rut 
f ar  more was promised t han we know how t o  del iver . 1 16 1 
In  1 969 ,  M cDill al so st at ed that the evi denc e  regard i ng 
th e e f f e c t i veness o f  compensat ory educat i on is amb iguous . "We 
dis covered few pro j e c t s  whi ch demonst rat ed persist ent and 
62 cons i s t ent resul t s . "  r e  al s o  st at ed that w e  simply do  not l< now 
r:;() · Bl oom , p. 1 5 .  
r:; a  
,. Gray , SusCll1 W.  and '� .A .  Kl aus . "An Experiment al P r e s ct:ool 
Program f or Cult urally D epr i v e d  C h i l dren . "  Chi l d  D evelopment , 1 965 , 
36 , p .  887. 
60rolzrnan , Seymour and Sh i r l ey Bass . Compensat ory Edu cat i on :  
\·!hat Works t o  irelp D i sadvant aged Pupils . N ew York : t;at ional S chool 
Pub l i c  :? el at ions Ass o c i at ion ,  1 973 , p .  1 .  
6 1 cronbach , L . J .  "Here d i t y , Environment , and Educat i onal 
P ol i cy . 1 1 H arvard Edu c at i onal Revi ew , 1 969 , .2,2, P •  338. 
6 2t.i cD ill , M cD ill , and Sprehe , p.  55 . 
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much ab out how pres chool chil dren l e arn , and we know even l ess about 
d i sadvant aged l e arners . We do not know what proport i on of t he 
measured d i f feren ces in pre- and pos t -t est scores are at tribut able 
t o the program and h ow much to "natural var i at i ons in rat e s o f  
mat urat i on in the c ogn i t ive domain for any given cohort . 1 1
63 
C ompensat ory edu c at i on may b e  highly effect ive and i t  may not b e :  
w e  d o  not know . 
G ordon crit i c i zes c ompensat ory educat ion by st at ing that 
we find nowhere an e f fort at evaluat ing these innovat i ons t h at 
approaches the crit e r i a suggest e d . Where eval u at ive st ud i e s 
have b e e n  c ondu c t ed , the  report s t ypi c ally show amb iguous out -
comes a f f e c t ing unkn own or amorphous educat ional and social 
var i ab l es . Gordon b el ieved t hat the ab ove unh appy c i r cumst ance 
is  l ikely to encourage premature and cont rad i c t ory edu c at i onal 
pl ann i ng and de c i s i o n making . "On t h e  one h ad , appe arent but 
meager gains by pup ils i n  pilot pro j ect s may give rise to unduly 
opt im i st i c  int erpret at i ons , t h us encouraging ext ensi ve long-t erm 
comm i tment t o  compensatory progr ams whose val i dity h as not yet 
b een est abl ish ed . O n  the o ther hand , lack o f  cle ar eviden c e  
t hat c e r t ain programs o r  prac t i c e s  are improving pupils ' d evel op-
ment to any signif i c ant degree may strengt hen t endenc i e s t oward 
ab andonment , and even t oward repudiat ion of t h e  ent ire c ompensa­
t ory educat i on e f fort . Nei t her o f  these react ions is warran t ed . 1164 
64 Gordon and W ilkerson , p. 156 . 
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The c ornerst on e o f  federal compensat ory e f forts t o  h elp 
e d u c at i onally and e conomi c ally depr ived childr en--the El ement ary 
nnd S e c ondary Ed11 c at ion Act ( ESEA ) --has racke d up an amb iguous 
rec ord in t h e  years since it s passage in 1 965 . 6 5  
The e ight appro ach es t o  compensat ory educat ion in the 
T 'n i t e d  S t at es are : Head St art ; Follow Through ; post se condary 
educat i on programs ; T i tle  I I I , ESEA ; Tit le VII , ESEA ; T itl e I 
Spe c i al  Migrant Programs ; Ind i an  Educat ion Act ; and the R ight to  
Read program . These programs are d iscussed in det ail in the  
book Compensat ory Educat ion :  What Works t o  Help D is advant aged 
· 1  66 Pupi s 
Al t h ough t her e does not seem t o  b e  any s ingle element t hat 
makes a c ompensat ory edu c at i on program suc cessful , t here are 
t rai t s  t l1 at most suc c ess ful programs have in common . The 
�enerally agre ed upon ind i c at ors of a suc c essful program b o il 
d own t o  ( 1 )  student ach i evement , ( 2 ) student at t endance , 
( 3 ) posi t i v e  sel f - c on c ept and ( 4 )  physi c al  needs met . 6 7  
USOE ' s  D iv ision o f  Compensat ory Edu c at i on c i t es the 
f ollowi ng r esul t s  o f  su c cessful c omp ensat ory educ at ion programs 
fun d e d  by r:1 i t l e J .  De t ail s on all programs appear st art i n g  
on p ag e  48 of t he b o ok C ompensat ory Educ at i on . 68 
6 5H ol zman and r ass , p . 1 .  
661b i d . , p. 1 1 .  
67 Ib i d . ,  p .  29 
68 b . d  I , i  • '  pp . 4?-48 . 
Wi chi t a , Kan . : 58% o f  888 pupil s  t est ed gained 
at l east one month in read ing vocabulary .  
Li nden , n • •  J . :  78 kind ergartners av eraged two 
months per mont h gain in re ading readiness . 
Bessemer , Al a . : 6()% o f  t h e  student s enrolled i n  
a preschool program s cored above t he 50t h perc ent il e 
i n read ing readiness as oppos ed t o  1 7?0  originally . 
Thomson , G a . : 1 04 st u dent s in grad es 7 to 9 
made a mean gain of 1 . 3 years in read ing ; 1 ,5'fi, 
gained from 2 . 5  t o  4 years . 
Portland , Ore . :  7 19� of t est ed high s ch ool 
students showed gains of f rom 2 to 1 0  grade l evel 
y e ars . 
'.' : ewport P e ach , C al i f . : 285 children i n  grades 
4-8 achi eved a mean gain r ange by grade o f  1 .8 t o  
2 . 1 i n  l anguage art s and 1 . 6 t o  3 . 2 in mat h .  
N or t hgl e n n , Col o . :  172 st udent s in grades 7 
and 8 mad e an av erage gain of 1 . 1 5  years in re ad i ng . 
Fl agst af f , Ari zona :  679 st udent s , grades 2- 1 2 , 
av eraged a gain of 1 .1 in v o c ab ul ary and 1 . 4 in 
compreh ens ion . 
Newport , R . I . :  173 s e vent h and e i ghth graders 
g ained 1 . 0 y e ar  or more in reading . 
Ogl al a , S . D . :  5Q'lo o f  59 children in Loneman 
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( B IA )  Day S chool gain ed 1 .0 ye ars or mor e  in math � 69 
50 st udent s in grades 4-6 gained 0 . 9  year in read ing . 
Frank R i essman point e d  out in h i s  book t hat no program for 
t h e  "cul t urally depr i ved " child has every en j oyed such publ i c ity 
as t h e  program known as J ! igher For i zons , in it i ally c all ed the 
D emons t r at i on Gu i d an c e  Pro j e c t . B e gun i n  1 956 at Jun ior H igh 
S chool no . 43 in N ew York C i t y , t h i s  pro j e ct has demonstrat ed 
c on v in c ingly t hat su ppos edly uneducab l e  children from l ower 
so c io- e conomi c b ackgrounds can su c c essfully l e arn and progr ess in 
69rb i d . ,  p .  48 
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a re org aniz ed school environment . The ori ginal aim of  t h e  Figher 
H ori zons experiment was to i d ent i fy ,  st imul at e , and gui de into 
coll ege ch annels abl e  st u dent s from l ow so cio-economic homes . 
The su c c ess o f  E ighe r  Fori zons has b e en outst anding : reading 
ab il ity and grades i mproved , IQ ' s  went up , school at t endan c e  
i n c r e as e d , d i s c i pl i n e  probl ems sub s i d ed , and parent ' s  part i c i­
pat ion in t h e  school rose . 7
0 
Riessman b el i eved that the "most 
out st an ding is t h e  smash ing defeat rendered t h e  environment al 
d et ermi n i sm of our t imes , whi ch so pessimist i c ally assumes t hat 
a d i f f i cult early environment cannot b e  count erac t ed or overcome . 1 171 
Perhaps t he b est summary conc erning the b ene fit s  of  
Compensat ory Educat i on is summed up b y  Professor M ar i o  Fant ini : 
''Yet d e spit e  i t s  f ail ure t o  solve these probl ems at their root s , 
compensat ory educat i on h as served userfully , i t  has b rought 
needed at t ent ion to t h e  prob l em of the d isadvan taged , and it has 
shown us t h at the pr esent generat i on is not prepared t o  sac r i f i ce 
peopl e whil e we search for more ad equat e solut i ons . It has helped 
72 many chil dren who might otherwise have b een t o t ally forsaken . "  
Personal i t y  A n d  Behavi or 
How are vari ab l e s  of emot i onal , personal , social , and 
b ehav i oral funct i oning relat e d  to each ot her and t o  schol ast i c  
pos i t ion i n  cl ass? There are not any actual studies o n  these 
70R i e ssman , p p  98-99 . 
7 1 Ib i d . , p .  1 02 . 
72T;'antini  and W e inst e in , p .  223 . 
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v ar i ab l e s  and schol ast i c pos i t ion in class in regard t o  the so c i ally 
and educ at i onall handi capped student . However , s el f- con c ept is 
d i s cussed by a f ew aut hors . 
Many so c i ally d i s advant aged children are d eprived of t hose 
experi en c e s  t h at are t he const ru c t s  for the d e velopment o f  an 
ad equat e sel f-concept . The e ffe c t o f  the so c i al  mil i eu on the 
sel f-con c ept i s  apt ly expr essed by Jers i l d  when he wri t e s  t h at 
i f  remarks t o  a chil d are m ainly derogat ory , " t hen the grow i ng 
cfi ild ' s at t i tude t oward h imsel f w ill b e  mainly derogat ory . 1 1
73 
F l oom remarks in h i s  b o ok t h at rese ar ch on personal i t y  
d evelopment in d epr i v ed children has not b een very ext ensi ve . 
'I'r.e av ail ab l e  ev iden c e  d oe s s e em t o indi c at e  t hat the ego d evel op-
ment od t h e  depr ived ch i l d  is mor e  l ikely to be ch aract eri zed 
by l ack o f  s el f - c on f i den c e  an d  negat i ve sel f - i mage than that of 
t h e  middle-class chil d .  This i s  part i cul arly t rue for t he bl ack 
depr i v e d  ch il d who suf fers the ad d i t i onal hand i c ap o f  c ast e -l ike 
st atus and pre judi c e . T n  th e c as e  of males , inadequ at e sex-rol e 
id ent i f i c at ion s e ems f ai rly c ommon . In add i t i on , research 
on f ailure ( o ft en experi enc ed by these children ) shows negat i v e  
e f f e c t s  o n  person al i t y  and subsequent achi evement and aspi r at ion . 74 
T en d enc i es t oward sel f-depr e c i at i on and d e pressed sel f -
c onc ept s in t h e s e  c h il dren h ave al so b een not e d  b y  Dreger , 
Keller , and G o f f . T h ey al so f ound that lower-cl ass ch il dr e n  
h ave mor e f e e l ings o f  inad equacy in s chool than do chil dren from 
73crow , Murray and �:myt he , p .  23 . 
74Bloom , D avis and F e ss , p .  72 . 
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the m i d dl e  class . 75-77 On the o t her hand , Gordon ' s  f in d ings 
suggest t h at depressed sel f - c oncept is not so prevalent a c ond i t i on , 
and t h at e v en wh ere i t  i s  present , i t  may h ave l i t t l e  n egat i ve 
b earing on ach i e v ement . 78 In Deut sch ' s  1 968 b ook , h i s  � ab l e  
3 . 8  rev e al e d t h at t h e  more depr i v e d  chil dren t end t o  have t he 
l ow er sel f - c on c ept . As c ompared t o  t he more advant aged chil dren , 
ab out s i x  t ime s as many of t he more d epr ived chil dren fell into 
t he l e as t  f avorab l e  s el f - conc ept c at egory . 7
9 
C omment s on o t h e r  aut hori t i e s in t he f i el d  of the cul t ur all y  
depr i v e d  ch il d are l i st ed b el ow .  C al i t r i  b el i eve s t hat the 
p i c ture of the e d u c at i onally ret ar d e d  and d i s advant aged ch i l d  
in  t h e  u p p e r  gr ad es i s  a most di scouraging on e . The expre s s i on 
" shat t e r e d  d i gn i t y  and f r i ght ene d sel v e s 1 1  dram at i c ally de s c rib e s 
many su ch ind i v i dual s . 8° Charle s  G .  S p i egl e r  assert s t h e  f ollowing : 
"It  i s  ax i omat i c  t h at b e fore we c an  raise t h e  e du c at i onal and 
vocat i onal aspirat ion l evels o f  the d isadvant aged pupil , we must 
rai se his sel f-est e em . Otherwis e , we deal wit h a psy chol og i c al  
bl o ck o f  monument al proport i ons . 1 1
8 1 
75Dreger , R al ph Mason and K ent M ill e r . "Comparat ive 
Psychol og i c al S t u d i e s  of H egroes and Whi t es in the Uni t ed S t at e s . " 
Psychol ogi c al  Bull e t i n , S ept emb e r  1 960 , .2.Z' pp . 361 -402. 
76 
Keller , Suzann e . "The S o c i al  Worl d  o f  the Urb an Slum 
Chil d : S ome E arly F indings . "  Ame ri c an  Journal o f  Orthopsyc h i at ry , 
O c t ober 1 963 ,  33 , pp . 823-83 1 . 
77
Go f f , R egina M .  1 1S om e  Edu c at ional Impl i c at ions o f  t h e  
I n flu en c e  o f  R e j e ct i on on Aspi r at i on L e v e l s  o f  M inori t y  Group 
Ch i l dren . " Journ al of Experimen t al Educat i on ,  D e c ember 1 954 , 23 , 
'PP • 1 79- 1 83 . 
-
78
G ordon , pp . 6110-654 . 
79n e u t s c h , K at z  an d  ,Jensen , p .  1 04 . 
80 . t 1 1  r:: W i t  y ,  p .  _ ) .  
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Passow also advo c at es t h at t here i s  a ne c e ss i t y o f  b uil ding in 
t hese c h il dren a pos i t i v e  sel f - e s t e em t o  suppl an t  t h e  f eel i ngs 
of in f er io r i ty and s ens e of h opel e ssness whi c h  are support e d  by 
�� all t oo perv as i v e  pat t ern of so c i al  r e al i t i e s . 82 G j nsb erg 
st at ed :  t h at ac ad em i c  f ailure i s  not just ge t t ing l ow grad e s  on 
t es t s . ' 'For the chil d , i t  o f t en means f rus t r at i on , guil t , and 
despai r . 1 183 D eut s c h  b el i eve s  t h at the main e f f e c t  o f  s el f - con c ept 
is signi f i c an t , and analys i s  of t he over-all t rend indi c at e s t h at 
t h e  more negat i v e  t h e  self- concept t h e  l ower t h e  t es t  s cores--
. 8 li espe c i all y readi ng . 
S ome aut h o r s  b el i eve t h at t h e  c h il d  r esp ond by act ing o u t  
h i s frust rat ions . G ol d f arb charac t er izes the at t i tude t oward 
school o f  c h i l dr en from slums as t h at exempl i f i ed by ( a ) aggress i v e  
act ing-out b eh avi or and ( b ) unt e d  o u t  lethargy and l i s t l essness . 85 
"' ant i n i bel i e v es t h e  fol l ow i ng : " Unab l e  t o  sat i sfy h i s  phys i ol o-
e i c al an d  psy c h ol op: i c al n e e d s , an indi victual t rapped in t h i s  cycl e 
b e comes frust rat ed and r e ac t s  by w i t h drawing or act ing out . 1 186 
"Jeu t s ch not es t h at in  tl:e ab s e n c e  o f  t he devel opment o f  academi c 
skills b y  t h e  chil d , t here i s  a progr e ss i v e  al i en at i on o f  t e ach er 
8 2}.' 1 e r;  .· assow , p .  · r • 
83 . � 10 G 1 nS;J erg , p .  • 
84 D eut sch , Kat z and Jensen , p .  1 05 .  
S 5G ol d f arb , W ill i am .  " I nf ant R earing a.rid Probl em B ehav ior . " 
Ameri c an Journal o f  Ort h onsychi at ry , April , 1 943 , 34 ,  p .  1 28 .  
86 . . 
d . . 1 7  Fant ini an W e inst e i n , p .  • 
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f ror,1 ch ild and child from t eacher . I n  t he school , t h e  chil d may 
su f f er from f e el ings of  inferior i t y  b e c ause h e  is f ail ing ; h e  
vd. t h d r aws o r  b e comes host il e , find i ng grat if i c at ion elsewf: ere , 
h . h "  87  su e as i n  is peer grou p . 
87 8 D eutsch , K at z  and ,Jensen , p .  7 . 
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TESTS USED 
T h e  original s i xt e en ch ildren in the Learning Ad j ust ment 
Program w e r e  chosen on t h e basis of their SRA t est s c or e s . All 
t h e  ch i l dren were in t he f i rst pe r c ent il e on t h e  read ing sub t est . 
The SP.A Ach i evement Series provi des measures o f  student growt h 
in reading , athemat i cs ,  and l angu age art s from grades 1 t hrough 
9 .  Robert F .  Bauer f e ind , the rev i ewer in Bure s ' F i ft h  Ment al 
M e asur ement s Y e arb ook , t hought t h e  t e st i t ems were highly rele­
vant to t he l ives o f  the young pe opl e and were well wr i tt en .88 
Thi s wr i t er d i sagree s . In every case in whi ch she has done a 
psy c hol o g i c al  e v aluat i on on a chil d , the SRA s core s  were much 
l ower t h an  the indivi dually adm i n i st ered t est s . She b el i ev e s  
t h at l ow-funct i oning stud ent s , in part i cul ar , do not do well o n  
group t ests su ch as t h e  SRA . 
The examiner used t h e  foll owi ng thre e t est s during t h e  
two y e ar descr ipt ive research pro j e ct o n  the cl ass : The W i d e  
P ange Ach i evement T e st ; The Person al Ad justment I nventory ;  and 
T h e  D ev ereux El ement ary S chool B ehav i or R at ing S c al e . The se 
t hr e e  t est s will b e  describ ed on t h e  fol lowing pages . 
88 Bures , Oscar K .  Ment al Measurements Yearb ook . N ew 
Jersey : Gryphon Press , Vol . 1 ,  1 972 , p .  1 .  
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The W i d e  P ange A chi evement Test 
T h e  \{ i de "R ange Achi evement Test has und ergone four re vis i ons 
in i t s  43 years o f  exi st ence sinc e 1 936 .89 I t  has b een r e s e ar ched 
c ont inu ously on many thousands of  persons from preschool to ad­
v an c e d  old age . 90 
There are two l e vels . IJevel I is  d esign ed for use wi t h 
children b e twe en the ag e s  of 5 ye ars-Ornont h and 1 1  ye ars 1 1  months . 
L evel J I  i s  i nt ended for persons from 1 2  years 0 mont h t o  adult -
hood . Al t ogether t h e  three sub t e s t s t ake b e t ween 20 and 30 
mi nut es t o admin ist e r . 
Th e three sub t est s at b o t h  l e ve l s  are : 
1 . Reading : re cogni zing and naming l et t ers and pronoun c ing 
words out of cont ext . 
2 .  Spell i ng : copying marks resembling l et t ers , wr i t i ng 
t he name , and writ ing s i ngl e word s  t o  di ct at i on . 
3 .  Arithmet i c :  count ing , reading numb er symbols , sol ving 
oral probl ems , and performing wri t t en �omput at ions .9
1 
Tl-.e W ide R ange sat isf i es the st at ist i c al  con di t i ons of 
rel i ab il ity most ad e quat ely . �·lumerous popul at ion groups o f  
di f f erent d egrees of homogene ity h ave b een st u d i e d  b y  t h e  authors 
nur ing th e past twent y years . The correl at ion coe ff i c i ent s 
r ang e d  f rom . 92 t o  . 98 for t h e  readi ng an d spell i ng t est s and 
89 1 946 , 1 965 , 1 976 , 1 978 . 
9
°
.Tast ak , Joseph and S arah Jast ak .  The WRAT Manual . 
D el awar e : Jast ak Assoc i at e s , In c . ,  1 978 , p .  i i i . 
9 1  b " d  1 I 1 . ,  p . • 
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from . 85 to  . 92 for t h e  ar i thmet i c t est .
92 
� h e  resul t s  o f  t h e  r e ad i ng sub t est ( 1 946 e d i t ion ) were 
ch e cke d against an ext e rnal c r it e r ion in a v al i d i t y  study per-
f orme d b y  T� . F .  W agn e r  o f  t h e  R i chm ond Publ i c  S ch ools . Wagn er ' s  
research negat e s  the  "expert opi ni on " o f  P . D .  Cour t ney and V .M .  
S ims in the  Th i rd M en t al  M e asurements Y e arb ook whi ch t ended t o  
re j e ct t h e  l ikely v al i d i ty o f  t h e  inst rument .
93 
The re ading 
scores o f  29 studen t s  in a f i fth grad e were correl at ed by W agner 
wit h t e acher ' s  rat i ngs o f  t he ir achievement on a n ine-po int 
s cal e .  The c orrel at i on b etween t he re ad ing grades and t e acher ' s  
r at ings in grade-levels was + .78 , The Wide Range l evels and mid-
t erms grades c orrel at ed t o  the ext ent of + . 88 . These c oe f f i c i ents 
were s i gn i f i cant b eyond the .01 l evel o f  conf idence . W agn e r  
con cl u d e d  that all h i s  v al i d ity studies unamb iguously support 
Ja.st ak ' s  val i d i t y  report s and d i sput e Court ney ' s  and S im ' s  
st at ement s t o  t h e  c on t r ary .
94 
Al so B .S .  Smi t h  i n  a study o f  
s e c ond gr ad e  ch il dr en f ound t h at t he W i d e  R ange scores agre e d  
w e l l  w i t h  ext ern al  cr i t er i a  and prove d highly sens it ive and 
soph i s t i c at ed in d i agnost i c surv eys .
9
5 
92
Jast ak and Jast ak , p .  46 . 
93Buros , O .K .  The Third Ment al Measurement s Y e arb ook . 
! l ew Brunswi ck , N . J . : Rut gers Uni on Press , 1 972 , p .  49 .  
94Jast ak and Jast ak ,  P •  49 . 
95smith , B .S .  "The Rel at ive M e r i t s  of C e rt ai n  Verb al and 
:� on-verb al  Test s at t he S e c ond Gr ade Level . "  Journal o f  Cl in i c al 
Psy chol ogy ,  1 96 1 , 2.Z·, PP • 53-54 . 
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P ersonal Ad justr.:ient Invent ory 
This instrument for t he assessment of a child ' s  at t i t ude 
t oward h i ms el f , his f am i l y , and his peers , has b e en in st e ady 
us e for mor e than f i fty years . 
D r .  Carl R ogers , t he aut hor , st at ed that h e  regrets no 
empiri c al re-study o f  t h e  i nst rument has b e en made . The s c ores 
are based on t he scores o f  1 36 "normal " and " probl em" children 
more t h an  f ive d e c ades ago . :»or this reason , D r .  Rogers stressed 
t hat the scores are useful only i n  considering group t enden c i es . 9
6 
F our diagnost i c  s c ores are obt aine d :  
1 . Personal Jnferiority s c ore : i t  indi cat es roughly 
t h e  ext ent t o  wh i cb t r e  child thinks h imsel f to by phys i c al ly 
or ment ally inadequat e-- i . e . , duller , weake r , l ess good-looking , 
l ess c apab l e , than his compet itors . 
2 .  S o c i al M al ad j ustment s core : it at t empt s t o  measure 
the chil d ' s  group ad j ustment or mal ad j ustrnent --the ext ent t o  
whi ch h e  is unhappy in  h i s  group cont act s ,  poor at making f r i ends , 
poor i n  s o c i al  skill s . 
3 . F am i l y  Mal adjustment s c ore : i t  measures the amount 
of c onfl i ct and mal ad j u stment wh i ch t he child shows in his 
rel at i ons with his parent s or sibl ings . 
l+ . D aydre am i n g  s c or e :  it  i s  a rough assessment o f  t h e  
ext ent o f  t h e  ch i l d ' s  fant asy l i fe . A high D aydreaming score  
f r e q uent l y  discovers the  child  who i s  a serious personal ity 
96 Rogers , Carl . 
D irect i ons . N ew York : 
Personal Ad justment Invent ory : Manual o f  
Associat i on Press , 1961 , p .  1 .  
Page 37 
problem though he may not b e  a b ehavior probl em , b eing t oo qu i et , 
t oo "good" , t o  at trac t n ot i ce . 97 
The rel i ab il i t y  o f  the several diagnost i c  scores ranged 
i n  correl at ion f rom . 65 to . 7 2 . The rel i ab il i t y  of  t he t ot al  
scores was from r = • 72 , w i t h  a prob able error o f  . 01+6 . F or an 
ir:t ell i r; e n c e  t est t h i s  woul d indi cat e  a very l ow r el i ab il i t y ; 
however , it compares favorably w i t h  other inst rument s i n  the 
08 person al i t y  f i elds . /  
The correl at i on for val idity b etwe en t he scores on t h e  
t est and the rat ings made by the clini cians are as follows : 
F ersonal I n feriority r = . 39 , Soc i al Maladjustment r = . 43 ,  
"'amily Malad j ustment r = . 38 ,  Daydreaming r = .48 . These 
c orrel at i ons are s i gn i f i c ant at the 1% l evel , but are l ow enough 
t o  indi c at e  t h at caut i on is ne eded in making pred i ct ions from 
t h ese s c ores .99 
D ev ereux El ement ary S chool Behav i or R at ing S c al e 
T h i s  test i s  i n t ended for use by el ement ary s chool t e acher 
wh o w i sh t o  b e t t er underst and , de scr ib e , and c ommun i c at e t b e  
b eh av i o r  probl ems o f  t h e  children i n  their classes . T h e  DESB 
S c al e  may b e  f il l e d  o u t  b y  any t e acher who h as  h ad an opportun i t y  
t o  observe a child i n  a cl assroom s i t uat i on over at l e ast a 
t h  t .  . d 100 men ime perio • 
97D . 2 Logers , p  • 
98 1b i d . , p .  4. 
99 Jh i d . 
1 00s pi vack , George and Marshall 
S chool Behavi or P at ing S c al e  M anual . 
� oundat i on , 1 967 , p. 4 .  
Swi ft . D evereux Element ary 
Pennsylvania: : The Devereux 
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� ! ormat ive DESB dat a  were ob t ained from 1 3 el ement ary s chools 
i n  a c onsol i dat ed sm all c i t y  p11bl i c  school sys t em .  Thirty-two 
k indergart en t hrough sixth grade t eachers made rat ings of t he 
b ehavi or of 809 chil dren . 1
01 
There was a general t enden c y  for scores t o  d e crease from 
the ini t i al  to t he ret est r at ings . Although st at i st i cally s i gni-
f i c ant , t he ext ent of these changes in scores was qu i t e · small in 
ab solut e t erms . The t est -ret est correlat ions ( i . e .  rel i ab il i t i es )  
o f t h e f act ors are qu i t e  sat isfact ory ; the medi an coe f f i ent b e i ng 
. 87 .  As a furt her re finement , t h e  t est-ret est c orrel at ion for 
e ach i t em compri si n g the DESB was also det ermined . �he median 
1 02 correl at ion was . 76 , wi t h  a quart i l e  range of . 72 t o  . 82 .  
1 0 1  h .  :1 
I l C  • ' p .  29 . 
1 02Ib id . , p .  3 2 . 
CHAPTER IV 
TEST RESULTS 
I nt rodu c t i on 
S t at ement o f  the Problems : ( 1 )  D i d  the children make a 
m on t h ' s  gain for a month ' s  instru ct ion in ach ievement ? ( 2 )  D i d  
t h e ch il d ren ' s personal i t y and b ehav i or charac t erist i c s  change 
for t h e b e t t er? There w ill b e  three separ at e  d i s cuss i ons o f  t h e  
r e sul t s : P ar t  I ,  a summary o f  t h e m e an  s c o r e  ach i evement g ains 
o f  t h e  t wo L e arn i ng A d j u st m e n t  cl asse s ; P art I I , person al i t y 
and b eh av i or t e st r e sult s o f  the original t en children wh o 
spent t wo y ears in t h e progr am ; Part I I I , a d i scuss ion and 
an al y s i s  o f  t h e b eh av i or , person al i t y , and ach i evement rel at i on -
s h i ps o f  t h e  or i g i n al t en st ud ent s  who compl e t ed an unint errupt ed 
t wo y e ar s  in the progr am . 
PA RT I W i d e R ange A ch i e v ement R e sul t s  On Both Cl asses 
Chart 1 
F i rst Year ( 1 97 7- 1 978 ) : Learning Adjustment I S t udent s Only 
R e ad ing S c ores 
A ugust 1 977 
A p;. i l  · 1 978 
Average Age : 9 . 8  ye ars t o  1 0 . 6 years 
Grad e  Equiv . Percent ile  Rank 
2 . 5 
3 . 2  
1 2  
1 4  
Ch ange : 8 mon t h  t im e  l apse Up 7 mont hs Up 2 po int s 
Spell ing S cores 
August 1 977 
Apr il 1 978 
Ch ange : 8 month t ime l apse 
Ari t hmet i c S cores 
August 1 977 
Apr il 1 978 
C h ange : 8 month t im e  l apse 
Grad e  Equiv . 
2 . 3  
2 . 7  
Up 4 months 
Grade Equiv . 
2 . 7 
3 . 9 
Up 1 2  mont hs 
P age 40 
Per c ent ile Rank 
1 3 
1 3 
N o  change 
P er c ent ile Rank 
1 7 
22 
Up 5 po int s 
In summary , as one ob se rves in  Chart 1 ,  t h e  class mean came 
u p  7 mon t r s  i n  read ing , 4 mont hs in spell ing , and 1 2 months in 
ar i t hme t i c  for an e i ght month t im e l aps e . The adm ini st rat i ve st af f 
we re sat is f i ed wi t h  t he gains even though read i ng and spell ing 
were one month and f our months b e l ow expec t at i on . They wi shed a 
mont h ' s gain in achi evement for a mont h  of inst ruct ion . 
'Ch art 2 
S e c ond Year ( 1 978- 1 979 ) : Learning Ad justment I ( new student s in program )  
Average Age : 9 . 6 mont hs t o  1 0 . 4  months 
Read ing S c ores 
August 1 978 
April 1 979 
Change : 8 month  t ime l apse 
S pell i ng S c or e s  
A ugust 1 978 
April .1 979 
Ch anv.e : 8 mon t h  t im e  l apse 
Grade Equiv . 
2 . 1  
3 . 1 
Up 1 0  months 
Grad e  Equi v . 
2 . 3 
2 . 6 
Up 3 months 
P ercent ile Rank 
9 
1 5  
Up 6 po int s 
P ercent i l e  Rank 
9 
9 
No ch ange 
A r i thm e t i c  S core s  
August 1 978 
A pr il 1 979 
Change : & month t ime l apse 
Grad e  Equiv . 
2 . 5 
3 . 7  
Up 1 2  months 
Page 4 1  
Percent ile Rank 
1 4  
20 
Up 6 points 
During the 1 978 -79 ac ademi c  year , t he new cl ass of Le arning 
A d j ustment I st ud ent s  made simil ar gains as t h e  1 977-78 class . 
However , re ad ing came up 3 ext ra months so t h at the new cl ass 
me an gain in reading was 1 0  months gain in an 8 mont h t ime span . 
Spell ing c ame up only 3 months but arithme t i c  again was 12  months 
gain i n  8 m onths . S i n c e  t h e  adm i n ist rat ion were c oncerned 
p r imar il y with r e ad i ng and m ath scores , they were pleased w i t h  
t h e  r e s ul t s . 
Ch art 3 
S e cond Y e ar  ( 1 97�- 1 979 ) : Learning Ad j ustment I I  Cl ass 
( Th e  m a j or i t y  of t h e s e  st uden t s were in L e arn i ng Ad just ment I dur i ng 
t h e  1 977-78 school y e ar ) . 
Average Age : 1 1 . 1 t o  1 1 . 9 years 
R e ading S c ores 
August 1 978 
April 1 979 
Ch ange : 8 month t im e  l apse 
S nell ing S c ore s 
August 1 978 
April 1 979 
Ch ange : 8 mont h t ime l apse 
Grade Equiv . 
2 . 7 
3 . 9 
Up 1 2  mont hs 
Grade Equiv . 
2 . 5 
3 . 2 
Up 7 months 
Perc ent i l e  R ank 
7 
1 1  
Up 4 poi nt s 
Perc ent ile Rank 
4 
6 
Up 2 points 
Ari thmetic Scores 
August 1 978 
April 1 979 
Chan ge : 8 month t ime l apse 
Grade Equ i v . 
3 . 2 
4 . 5  
Up 1 3 months 
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P er c ent ile Rank 
1 2 
1 8  
Up 6 point s 
As seen by t h e  C h art 3 resul t s , the older group of studen t s 
m ade gr e at gains . The maj or i t y  of t h e  student s in this class 
h ad b e en in the or iginal Le arning Ad justment c l ass t h e  pre v i ous 
y e ar .  I n  an 8 mont h t im e l apse , t hese student s came up 1 2  mont hs 
in re ading , 7 mont h s  in spell ing , and 1 3 mont hs in ar i t hme t i c .  
Al t h ough we do not know why this c l as s  m ad e  b e t t er gains than 
t h e  younger group , we h o p e d  that i t  was b ecaus e  the majority o f  
t h e  st u d en t s  h ad spent t w o  years i n  the program . 
T h e  Prog r am  
Devereux El ement ary S chool Behav i or R at ing S c al e :  M e n  S cores 
O c t ob er 1 977 and O ct ob er 1 978 
A v erage Age : 9 years-8mont hs and 1 0  years-8 months 
B ehavi or F act ors M e an  S cores 
1 Cre at ing to the Cl assroom 
D ist urb ance 
2 B e ing Impat i ent 
3 Be ing D isrespe c t ful and/or 
D e f i ant 
4 Pl ac ing Ext ernal Blame On 
Others 
5 Anxiety About Achi evement 
6 Plac i ng External Rel i an c e  On 
Others 
7 Comprehension 
8 B e ing Inat t ent ive and/or 
9 B e ing Irrelevant 
1 0 Creat ive I nit at ive 
1 1  Need Closeness t o  T e acher 
O c t . 1 977 
11 . 2  
High Average 
1 3 . 6  
Oct . 1 978 
9 . 5 
Average 
9 . 4 
H igh Average Average 
1 1 . 5  
High 
1 2  
High 
1 5 
High 
20 
High 
1 1 . 4 
Low Aver�e 
1 0 . 4  
Average 
1 0 . 7 
High 
1 2 . 3  
Average 
1 � 
H i gh Average 
5 . 6  
Low 
6 
Low Average 
7 
Low Average 
13 
Average 
1 1 . 5 
Low Average 
8 . 7 
Low Average 
7 
L ow Average 
1 2 . 1  
Average 
16 
Average 
D i f f erenc e s 
d own 1 . 7 point s 
d own 4 . 2  po int s 
down 5 . 9  point s 
down 6 points 
down 8 points 
down 7 point s 
up . 1  po int 
down 1 . 7 point s 
down 3 . 7 point s 
down .2  po int s 
d own 2 point s 
"tJ 
&: 
CD 
+­\>I 
M i nor F ::i.ct ors 
a B e ing unab l e  to ch ar1ge 
from one t ask to ano t h e r  
b Be ing l ikely t o  g i v e  up 
e as i l y  
c Slow t o  c ompl e t e  work 
3 . 2  
H i gh 
3 . 5 
E ifh A •1erag e  
3 . 8  
E igh Average 
1 . G 
L ow Average 
2 . 0  
Av er age 
3 . 0 
Average 
d o'tm 1 . 6 point s 
down 1 . 5 point s 
d own .8  po int s 
'tJ 
� 
co 
+­+-
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Summary o f  Devereux Test S core s 
In O ct ob er , 1 977 , t h e  t en original st udent s as a group had 
t h e  f o l l owi ng severe b eh av i or probl ems ac c ord ing t o  their 
Devereux scores : b e ing very disrespect ful and/or de f i ant ; plac ing 
much ext ernal bl ame on o t h ers ; b e ing very anxi ous about achi eve­
ment ; pl ac i ng mu ch ext ernal rel i an c e  on ot hers ; b e ing very irre­
l evant ; and , a minor f ac t or , b e ing unable to c h ange f rom one t ask 
t o  ano t her when asked t o  do so . They were ab ove-average in creat ­
ing t o  t h e  cl assroom room disturb an c e ; b eing i mpat ient ;  n e e d ing 
clos en e ss t o  t h e  t each e r ; and , two minor f act ors , b eing l ikely 
to give up when some t hing i s  mor e than usually di f f i cul t , and 
b e i ng slow t o  compl et e  work . 
One year l at er , these t en children had none o f  t he above 
severe b eh avior probl ems . They obt ained l ow ,  low average , or 
average s cores in t h e  ar e as  ment i oned previ ously . The most 
ou stand ing improvement perhaps was t h e  drop from P igh ( severe 
b e 11 nvior probl em ) t o  Low ( no prob l em )  in b e ing di srespect ful and/or 
n e f iant . 
Chart 5 
P erson al Ad j ustment I n v e n t ory S c o r e s  
Or iginal 1 0  c h i l dren 
S ept . 1977 and F eb . 1 979 ( 1 8 mont h t ime l apse ) 
A verage Age :  9 y e ars-7mont hs t o  1 1  ye ars- 1 mont h 
Person al ity ? a c t ors S ept . 1 977 F eb . 
1 Personal Inf er ior i t y  
2 S o c i al  Inferiority 
3 Family Mal ad j ustment 
4 D aydre am ing 
1 5  High Average 
18 High 
9 H igh Average 
5 H igh 
1 1 . 9 
1 4 
7 
2 .8 
1 979 
Low 
Average 
Low Av erage 
Low 
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A c cording t o  t h e  S ept emb er 1 977 Personal Ad j ustment T nvent ory 
mean s c ores , t h e  t en ch i l dren as a group h ad two serious pe rsonal i t y  
malad j ustment s :  h i gh so c i al inferiority and high daydre am i ng scores . 
They were also above -normal for s c ores in personal inferiority and 
family m al ad j ustment . When the t en children were t est ed e i ght een 
months l at er in February , 1 979 , t hey had no serious personal ity 
ad j ustment probl ems as a group . Perhaps the most import ant improve­
ment was t h e  drop in  F ersonal Inferiority from H i gh Average to Low .  
I t  should b e  not ed that one child , Donn i e , a shy , un assum ing , 
C au c as i an , t en year old b oy c ame up in t hree are as : soc i al  
inferior i t y , f amily m al ad justment , and d aydreaming . F i s  s c ores 
were Al r e ady h i gh in m al ad j ustment and rose five point s t o t al 
h i r:r.er . 'T't:.is child was supposed t o  have r e c e i ved both indi v i dual 
::md group counseling dur ing the 1 977-78 school year , but h i s  
moth er c oul d  not b e  persuaded t o  g ive her consent . I t  w as  report ed 
t hat she had oft en b een in t roub l e  with  the D iv i s i on of Children 
and F amily S ervi c es .  She has t en ot her children--the maj or i t y  
o f  wh i ch were in some type o f  spe c i al  educat i on classes . 
PART I I I  A D is cuss i on and Analysi s  o f  the  B ehav i or , Personal i ty ,  
and Ach ievement Relat i onships of the Original 18 Children 
Who Compl e t ed an Uninterrupt ed Two Y e ars in t he Program 
S e ct ion 1 A chi evement Perc ent iles 
I n  examing the achi evement s c ores of the original t en 
children who c ompl e t ed two years in t h e  L e arning Adjustment 
Frogr am , t h i s  wri t er c ame up w i t h  t h e  following correlat ions 
us ing t h e  Pearson product -moment correl at i on c o e f f i ci ent . There 
was a very high posi t ive correl at i on b etween t he August 1 977 and 
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April 1 978 scores of  the  original t en chil dren ' s  t ot al  score 
ach i evement perc ent iles ( . 97 ) . W h e n  e ach of t h e  subt ests were 
l ooked at separat ely , the  wri t er came up with t he following 
correl at i ons : Pead i ng ( . 82 ) moderat e  h i gh pos itive  correl at i on ; 
Spelling ( . 82 ) moderat e high pos i t ive c orrelat ion ; and Ari t hmet ic 
( . 65 ) moderat e  posi t ive  correlat ion .  
'f' h e  same resul t s  may b e  not e d  with the achi evement scores 
o f  the student s during the second year ( 1 978- 1 979 ) . Tot al 
achi evement percent il e s cores correl at e d  . 96 ( a very high 
pos i t ive  correl at ion ) . Reading was . 77 ;  S pell ing was . 96 ;  
Ar ithm e t i c  was .65. Powever , t h e r e  was an almost perfect 
correl at ion b etween t he April 1 978 cl ass rank and one year l ater  
to  the April 1 979 cl ass rank ( . 99 ) .  
S e c t ion 2 Other Dat a  O n  Original Ten Children 
The writ er made t h e  following c al cul at ions using t h e  rank-
sum correl at ion coe f f i c i ent t o  compare rel at i onship b etween 
h i gher ach i evement rank in class and more normal personal i t y  
r ank ;  an d  b e t t er b e h avior i n  class and more normal personal ity 
r ank . 
Chart 6 
1 977 Tot al  Achi evement Percent i l e  Ranks R 
versu s  Tot al  F ehav i or Ranks 
. 6 1  S igni f i c ant for a 
beh avior t est 
1 977 Tot al Achi evement rercent il e R anks  R - . 1 7 S l i ght negat i ve 
v ersus 'f'ot al P ersonality Ranks correl at i on 
1 977 T ot al Behavior Hanks 
versus Tot al Personal ity Ranks 
R . 43 Moderat e 
Correl at i on 
At t he b eginn i ng o f  t h e  cl ass in August , 1 977 , h i gher 
achi ev ing student s t ended to h ave b e t t er behavior in t h e  cl assroom 
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but  t h ere  was a sl ir,11 t  n egat i ve c orrel at ion b e tween h av ing higher 
achi evement a� d a more n ormal pe rson al i t y . Th e b ehav i or and 
person al i t y  t e st s had a mod erat e posit ive correl at ion between e ach 
o t h er ( . 43 ) .  That i s , b et t er behaving chil dren t ended to have 
more normal personal i ty trait s .  
I f  one not es i n  Chart 7 ,  there were some changes in 
c orrel at i ons b et ween the 1977 and the 1979 adm inistrat i ons of the 
test . F i gher achievement is  only a sl ight pos it ive correlat i on 
w it h  b e t t er b ehav ior . ( Howe v er , ple ase not e that in an earl i er 
sect ion , that all t h e  ch il dren made gains in b et t er b ehavi or . ) 
H igher ach i evement has a sl ight posit ive c orrel at i on with a more 
normal personality . The relat i onship b etween the bett er b ehavior 
r anks and more normal personal it y  ranks remained b as i c ally the same . 
Ch art 7 
1 979 T o t al  Achi evement Perc ent i l e  Ranks versus . 25 
Tot al Pehavior D anks 
1 979 Tot al Ach i evemen t Perc ent il e R anks versus . 1 8 
T ot al  Personal i t y  � anks 
1 979 Tot al Rehavior R anks versus . 43 
Total Personal i ty P anks 
Tot al Achi evement Percent i l e  Ranks Versus Sub t est s of Personalitv 
Test Panks 
The wri t er used the rank sum correl at ion coeff i c ient t o  
compare e ach o f  t h e  f our subt est o f  the  Personal Adjustment I nventory 
with t h e  t o t al  percent i l e  ranks of the Wide  Range Achi evement Test . 
Both t h e  1 977 and 1 979 administrat ions are present ed . 
Ch art 8 Page 49 
1 977 1 979 
Tot al Achi evement Percent ile R ank . 1 0  . 50 
versus P ersonal Inferiority Rank 
Tot al Achi evement Per c ent il e R ank  - . 1 3  - . 76 
versus Social Inferi or i t y  Rank 
rot al A ch i e vement P e r c en t ile R ank - . 30 . 40 
versus F amily Mal adjustment 
T ot al  Achievement Pe r cent ile  Rank - . 29 � . 24 
versus D aydre aming 
Alt hough t here w as  l i t tl e  c orrelat i on ( . 1 0 ) b etwe en t he 1 977 
achi evement and per s on al  infe ri or i t y ranks , t h ere was a moderat ely 
s i gn i f i c ant correl at i on in 1 979 in t hat the higher ranking student s 
in ach i evem ent t ended t o  feel less personally inferior ( . 50 ) .  
The opposit e w as  s e en in regard t o  achi evement cl ass r ank 
and f e el ing so c ially in f erior . Alt hough there was l ittle  c orrela-
t ion in 1 977 , by 1 979 t he studen t s  who f el t  more soc i ally in f er ior 
t ended t o  b e  h igh er i n  cl ass for t o t al achievement r ank .  Cl assroom 
observat ions of the t each ers and t h e  examiner also support these 
f ind ings . The c hildren who were least popul ar were the b e t t er 
stud ent s . 
I n  1 977 , there was a sl igh t t endency for students wi t h  
hi gh er achi evement r ank t o  have more family m al ad j ustment . I n  
1 979 , t h i s  t r end was rev ersed , in that student s w i t h  h ighe r  
ach i ev e m e n t  r ank  t end ed to have b et t er f am i l y  ad justment . 
For both 1 977 and 1 979 on t he daydreaming sub t est , the 
student s wi t h the higher achievement ranks t ended t o  have 
sl ight ly higher daydr eaming scores . 
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Ch art 9 
Tot al Achi evem en t Percent il e R anks versus Sub t est s of Behav i or 
( D ev e r e ux ) Ranks 
F ac t ors 
1 Cre at ing t o  the Cl assroom D isturb anc e  
versus P igher A c h i ev ement R ank 
2 B e ing Impat i ent 
3 B e ing D i srespe c t ful an d/or D e f i ant 
4 Pl ac ing Ext ernal Blame On Others 
5 Anxiety about A c h i e vement 
6 Pl ac ing Ext ernal n el i ance on O t hers 
7 Comprehens i on 
8 R e i ng I n at t en t ive and/or W i t h d r awn 
9 P e i n p:  I rrel evant 
1 0 Creat i v e  I n i t i at i v e  
1 1  N ee d  Closeness t o  T eact e r  
M i nor F act ors 
a F.e ing unable to c h ange from one t ask 
t o  anot h er wr en aske d  t o  do so 
b Bein� l ikely to q u i t  when somet hing 
is more than usually d i f f i cul t  
c Slow t o  compl et e  work 
1 977 
. 40 
. 40 
. 39 
. 29 
- . 20 
. 57 
. 48 
. 1 8 
. 62 
. o8  
. 1 2  
1 977 
. 58 
. 1 0 
.28 
1 979 
.66  
- . 1 5 
. 42 
. 2 5  
. 02 
. 47 
. 20 
. 20 
. 1 7 
1 979 
. 26 
- . 02 
I n both 1 977 an d  1 979 , there were moderat e pos i t ive c orrelat i ons 
between hav ing higher ach i evement in the classroom and the foll owing 
f act ors : F actor 1 : b e ing r el at i v ely b et t er b eh aved ; F actor 2 :  b e i ng 
�or e  r e spect ful ; Fact or 7 :  having more comprehension . In 1 979 , 
t h ere were moderat e  pos i t ive corr elat ions b etween having h i gher 
ach i evement and the f act ors l ist e d  b elow : F ac t ory 4 :  not pl ac ing 
ext ern al  blame on ot he rs n.s much ; ? actor 8 :  not b eing inat t ent ive 
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and/or withdrawn ; and F actor b :  not b eing likely t o  give up wh en 
some t h i ng is more than usually d i fficult . The other less import ant 
correl at i ons m ay  al s o  b e  examined in Chart 9 by the interested 
r e ader . 
CHA PI'ER V 
CONCLUS IONS AND RECOMMENDAT IONS 
Conclus i ons 
As st at ed pre v i ously , the pr imary purposes of this d e scr ipt i ve 
research study were : ( 1 )  D i d  the children , on the average , make 
a mont h ' s  gain for a mont h ' s  inst ruct i on in the thre e  achi ev ement 
are as :  r e ad ing , spell ing , and ar i t hmet ic?  ( 2 )  D id t he children ' s  
person al i ty and behav i or charact erist i cs change for t he bet t er? 
A l t hough t h e  children during the  1 977-78 school year l acked 
a mont h ' s gain (8 months expe c t e d  gain for 8 mont h s  inst ru c t ion 
i n  r e ad i ng ) , both t h e  L e arn ing Ad justment I and I I  cl asses made 
more t h an the expe c t e d  mont h ' s gain f or a mont h ' s inst ruct ion i n  
r e ad ing by the e n d  o f  t r e  1 978-79 academ i c  ye ar . In spell i ng ,  
both t h e  1 977-78 an d  t h e  1 978-79 Learning Ad .i ustment I classes 
were f o r  b el ow expe c t at i on ; however , t h e  L e arn i ng A d .i us t m e n t  I I  
c l ass w as  only o ne mont h b el ow the expe c t e d  av erage . All t hree 
classes w e r e  ext r emely su c c essful in ari t hmet i c  and s cored much 
above t h e  desired month ' s  gain for a mont h ' s i nstruct ion . 
T h e  original t en student s who spent two years in t he 
program appeared t o  have b ene f i t e d  in having much b et t er personal ity 
and b ehavior charact erist i c s  at t he e n d  o f  the study . In f act , this 
wr it er w as  much more impressed b y  t h ese gains t h an  by the ach ieve­
ment gains . In O ct ob er , 1 977 , t h e  t en original st udents had six 
severe b eh avior prob l ems out of s ixteen factors according t o  their  
D evereux Element ary S chool Behav i or R at ing S c al e  t est resul t s . 
However , on the O ct ob e r  1 978 prot o c ols , these t en student s as a 
group had no severe b ehavior probl ems . In S ept emb er 1977 , the t en 
original st udent s  had two ser ious personal ity malad justment areas 
out o f  a possibl e four areas -measured on t h e  P ersonal Ad justment 
Inventory . When these t en pupil s were administ ere d  the t est 
i ndivi dually again in F ebruary 1 979 , t hey had no seri ous personal i ty 
problems as a group. 
Tn summary , the Le arn i n g Ad justment Program appeared to have 
ben e f ited the studen t s in bett er r e ading , arithmetic , person ality , 
and behavior scores b ut did not h ave much improvement f or spelling 
scores . 
The available research on other cl asses exactly l ike t he 
L e arning Ad j ustment cl asses was nonexist ent . However , the 
rese arch concerning compensat ory educ at i on in general was very 
ext ensive but lacked any conclusive  result s .  The benefits  of 
compensat ory educ at i on ,  in theory , seem excell ent . But in 
pract i c e , we do n o t  know the ext ent or nat ure o f  t he benef i t s . 
Research in t h e  f i e l d  has b ee n  ambiguious and inconclus ive . 
Recommen d ations For Ch ange in the Program 
This examiner has o f t en observe d  the st udent s and t e achers 
in act ion and can think of f ew are as t hat n e e d  improvement . 
Everyone seemed t o  b e  working very hard .  Teaching appeared 
e f f i c i ent and e f fective . A f ew m i nor suggest ions for a change 
i n  t he program are l is t e d  b el ow :  
1 . More e f f e c t ive use o f  t h e  t eacher ' s  aide for each class . 
2 .  More c areful select i on o f  t h e  t e acher ' s  ai de . 
3 .  N ew and b e t t er t e chniques i n  t each ing spell ing . 
4 .  A mult i -sensory t ac t il e  approach w i t h  t h e  use o f  a 
t ape recorder and one-t o-one t e acher or ai de instruct i on f o r  t h e  
studen t s  not mak ing mu ch gain i n  r ead ing . 
5 .  More cul t ur al  enri chment in classroom d i scussi ons and 
class t r i ps . 
6 .  More group counse l i ng--preferably three t imes a week 
int ended mostly for rais ing group morale and i mproving e ach chil d ' s  
sel f-conc ept . 
7 . More int ens ive and e f f e ct ive rel at ionships with t h e  
parent s--espe c i ally i n  enl i st ing t h e i r  ai d i n  c arry ing out home­
work ass i Gnment s .  
8 .  Improve t h e  quant ity an d  qual i ty o f  t h e  homework f or 
e ach s t u dent ( no busy work ) . 
9 . More b r ai n st orm ing st af f me et ing c on c erning t h e  c l asses 
for t he purpose o f  t r a�smi t t i ng i n format i on ,  n ew b ooks t o  be r e ad ,  
new t e aching t e chn i ques t o  b e  t r i e d , an d  in maint ain i ng h i gh cl ass 
and st af f mor al e . 
For Fut ure Res e ar ch 
R e c ommendat i ons for fut ure research mainly in clude : ( 1 ) 
H av i ng a t rue exper iment al research des ign wi t h  cont rol groups 
and ( 2 )  Follow-up t e st ing and ob s e rvat i ons of t h e  chil dren al­
r e ady en rolled in t h e  program an d  those wh o have pass ed o n  int o the 
j uni or high school regul ar progr ams .  As f or t he f irst suggest i on , 
t h e  D e c at ur Administ r at i v e  st af f h ave already st at ed no--mainl y  
b e c aus e t hey d i d  not f e el i t  was n e c e ss ary . In regard t o  t h e  
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second suggest ion , i t  l o oks l ike we are well on our way for i t s  
impl ement at ion . Mr . G ary T ibb s , t h e  assi gned psy chol og i st will 
cont inue t est ing the ch ildren whi l e  they at t end Wash ingt on 
Element ary S chool . Mrs . Anne Hug , the jun i or h igh psychologist , 
has agre e d  t o  foll ow up t he student s with both t est ing and 
t eacher conferences at t he jun i or high s chool l evel . Mr . R oger 
Jackson , the high s chool psychologist , has vol unt e ered to do 
f ollow-up t est ing of the student s when t hey get to the high s chools . 
Mrs . R ose Adk i sson , t h e  present L e arning Ad justment Superv i sor , i s  
going t o  c oord inat e all t est ing e ach y e ar  an d  supervise a yearly 
che ck-up summary meet ing in l at e  May of e ach acad emi c year conc ern­
ing t h e  future of t h e  pupils in t he Learning A d j ustment cl asses . 
At t h e  present t ime , t h i s  wr i t er i s  c onduc t ing t h e  same type o f  
research with t h e  Educab l e  Impaired and L e arn i ng D isab il i t i es 
Int erme d i at e  age chil dren . The wri t er pl ans t o  c ompare t h e  t hree 
cl asses in regard t o  the same v ar i ables . 
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